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INTRODUCTION 


"StudznZ6    -in   klboAta.   -Schools    6houtd    have   acce^4  to  an   ^^{f^cXZvQ. 

school    JLib^cuiy    pn.ogKam    i,nt<iQh.at(id    M-iXh    i-n^tAucXyionaJL  p^0Qn.a.m6    to 

p^ovid^  -Imp^ov^d  oppoKtunAXtoJ^    {\o^  ^tuddnZ  achJ^tvamanX  oi  thz  GoaLi> 
o{i  B(Li>tc  Edacoutlon  {^on.  MboAta." 

VoLicy,    Guu.dQJbin2^ ,    ?^ocQ.duA2A  and  StandoAd^   loh.  School  L-lb^aAyioA 
In  MbOAta,    OcXobCA,     T9S4.       (See  Appendix  5,  page  58  .) 


In  adopting  the  above  policy,  Alberta  Education  agreed  to  provide  schools 
and  school  systems  with  a  recommended  model  for  developing  an  effective, 
integrated  school  library  program. 

The  model  outlined  in  the  following  pages  has  a  number  of  important 
strengths  and  is  particularly  suitable  as  a  vehicle  to  implement  the 
guidelines,  procedures  and  standards  set  forth  in  the  policy  statement.  It 
incorporates  three  major  program  components,  each  with  three  separate  phases 
of  development.  Each  phase  represents  an  increased  level  of  program  scope 
and  quality.   Such  a  developmental  model  serves  as  an  excellent  basis  for: 


Assessing  the  scope  and  quality  of  a  school's   present  library 
program. 

Identifying  immediate  needs  and  priorities  for  short  term  planning 
and  development. 

Establishing  goals  and  objectives  to  direct  long  term  planning  and 
implementation. 


Alberta  Education  would  like  to  acknowledge  the  contribution  of  the 
School  Library  Program  Development  Ad  Hoc  Committee  in  the  development  of 
this  model.  The  members  of  the  committee  and  the  jurisdictions  they 
represent  are  as  follows: 


Blanche  Friderichsen  -  Chairperson,  Alberta  Education 

Edmonton  Regional  Office 


Bill  Bale 
Barbara  Clubb 
Bruce  Davey 
Alex  Dmetrichuk 
Eunice  Easton 


-  Parkland  Regional  Library 

-  Alberta  Culture 

-  Rocky  View  School  Division 

-  Red  Deer  Public  School  Board 

-  Learning  Resources  Council  -  A.T.A. 
Grande  Prairie  Public  School  Board 


Barry  Eshpeter 

Sheila  Pritchard 
Shirley  Van  Eaton 

John  Wright 

Martin  Adamson 


-  Learning  Resources  Council  -  A.T.A. 
Calgary  Public  School  Board 

-  Edmonton  Public  School  Board 

-  Conference  of  Alberta  School 
Superintendents,  County  of  Mountain  View 

-  Faculty  of  Library  Science 
University  of  Alberta 

-  Media  and  Technology  Branch 
Alberta  Education 


The  Program  Development  Committee  was  assisted  in  its  task  by  an 
Implementation  Ad  Hoc  Committee  with  the  following  membership: 

Blanche  Friderichsen  -  Alberta  Education,  Chairperson 


Duncan  Anderson 
Gladys  Bossen 
Judy  Croteau 
Teddy  Moline 
Dianne  Oberg 
Gail  Webber 
Tony  Zeglen 


-  Red  Deer  Public 

-  Lethbridge  Public 

-  Calgary  Board  of  Education 

-  Strathcona  County 

-  Edmonton  Public 

-  Edmonton  Public 

-  Fort  McMurray  School  District 


Alberta  Education  wishes  to  give  particular  thanks  to  the  executive  and 
membership  of  the  Learning  Resources  Council  of  the  Alberta  Teachers' 
Association  and  the  staff  of  Media  Services,  Calgary  Board  of  Education,  for 
sharing  so  freely  their  expertise  and  experience  in  library  program 
development . 

And  finally,  Alberta  Education  wishes  to  acknowledge  and  commend  Mrs. 
Dianne  Harke,  the  author  of  this  document.  Mrs.  Harke  took  the 
specifications,  as  set  down  by  the  ad  hoc  committee,  and  successfully 
translated  these  specifications  into  a  practical,  developmental  model  that  is 
consistent  with  the  approved  statement  of  Policy,  Guidelines,  Procedures  and 
Standards  for  School  Libraries  in  Alberta ,  October,  1984. 

Alberta  Education  is  pleased  to  present  this  model  to  Alberta  schools  as 
a  means  by  which  to  facilitate  the  early  and  effective  implementation  of  the 
school  library  policy  statement. 


CHAPTER 


AN  INTEGRATED  SCHOOL  LIBRARY  PROGRAM 


PERSPECTIVE 


The  "now"  generation  of  students:  energetic,  impatient,  relentless, 
uncertain   - 

...    energetic    in    their    exploration    of    the    new    wave    of    technological 
wizardry 

...    impatient     with     irrelevant     people     and     messages,      at     school     and 
elsewhere 

...    relentless    in   their   search    for   an    identity 

...    uncertain   about    their   own    future. 

These  students  live  in  a  world  fueled  by  change.  A  world  of  science- 
fiction  predictions  come  true  and  catch-phrase  realities.  Mediums  have 
become  messages.  The  world,  a  global  village,  with  the  haunting  face  of 
Third  World  famine  juxtaposed  alongside  the  banalities  of  television 
situation  comedies.  Future  shock  jolts  us  daily  as  the  technology  of  our 
information   society   races   ahead   of   knowledge   and  wisdom. 

Fact:  One  compact  laserdisc  can  contain  the  entire  text  of  all  volumes 
of    the    Encyclopaedia    Britannica. 

Fact:  The  software  market  in  Canada  is  growing  by  307o  a  year  and  is 
expected    to   reach   $5   billion   by    1990. 

Fact:  By  the  end  of  the  decade  nearly  every  North  American  household 
could  have  a  computer  capable  of  storing  massive  quantities  of  information. 
This  information  could  take  the  form  of  printed  words,  computer  programs, 
movies,    music   and   voice   data. 

What  implications  do  these  observations  and  facts  have  for  education  in 
general,    the    school    in   particular   and,    most    importantly,    the    student? 

Can  youthful  energies  be  focused  on  the  messages  of  media  so  that 
students  are  not  overwhelmed  by  minutiae?  Can  instruction  be  infused  with 
vitality  and  relevance?  What  are  the  best  ways  to  allay  student  uncertainty 
about    the    future   and    to   build   their   self-concept? 
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John  Naisbett,  author  of  Megatrends,  says  that  our  society  is  "drowning 
in  information,  but  starved  for  knowledge."  Students  need  information 
"drownproof  ing."  They  must  acquire  skills  that  will  help  them  find, 
interpret  and  synthesize  meaningful  messages  --  messages  that  are  buried  in  a 
flood  of  uncontrolled,  unorganized  information. 

Building  on  this  foundation  of  basic  survival  skills,  students  will  be 
better  prepared  to  progress.  They  will  be  ready  to  learn  how  to  anticipate, 
how  to  imagine  alternatives,  and  how  to  engage  in  lateral  and  holistic 
thinking.  All  of  these  abilities  are  basic  to  the  development  of  knowledge 
and  to  creative  and  adaptive  responses  to  change. 

Schools  must  teach  these  critical  thinking  skills  if  students  are  to  meet 
the  future  with  confidence  and  hope.  The  teaching  of  these  crucial  generic 
skills  is  the  responsibility  of  all  members  of  a  school's  instructional 
staff.  The  school  library,  with  its  human  and  material  resources,  has  a 
significant  role  to  play  in  this  cooperative  endeavor. 


THE  PROGRAM 

Alberta  Education's  Program  Policy  Manual  (1984)  defines  a  program  as 
"interdependent  activities  and  services  designed  to  achieve  organizational 
goals,  policies  and  objectives."  The  activities  and  services  of  an 
integrated  school  library  program  are  designed  to  achieve  the  philosophical 
goals  of  the  school.  At  the  heart  of  these  goals  are  student  outcomes  - 
those  things  that  students  should  be  able  to  know,  feel,  do,  or  think  if  they 
are  to  take  a  full  participatory  role  in  society.  "Learning  how  to  learn"  is 
one  of  the  most  fundamental  of  these  student  outcomes. 

"Jyi6tAacXlon  In  laoAninQ  i>\uJiU>  -16  ZntQ,g^outzd  i^iZh  oJJi  (i6pQ.ct6  oi 
thz  cuAA^calum  and  taaght  togeXkzA  by  tha  ctcUlfioom  tZ-achoA  and  tkz 
tza(Lh(in.-llbn.aAJjan.  Thz  dJjizctLon  oi  tzachlng  and  to^aAYilng  j^ocoie^ 
^ncAejL&'ingty  on  tzoAning  hou)  to  tzoAn  i>o  that  6tudznZi>  ia)aM,  have  tkz 
nz(iz^i>a/af  motivation  and  tkz  &kAJiti>  to  zx.amtm  thoAA  own  znvAJionrmnt, 
evatucute.  aX  and  p2Ahap.&  even  ^zion.m  tt."  Kzn  Haycock.  "The  Kolz  o^ 
tha  school  tlbfiafilan  a6  a  pKoi(ii> clonal  tzachzA.."  Eim^gzncy 
L-ibfianAjan,    S,  p.  //. 

In  an  integrated  school  library  program,  the  services  and  activities  are 
not  peripheral,  or  supplementary,  to  the  school's  instructional  program; 
they  are  an  essential  and  dynamic  part  of  it. 

As  much  a  concept  as  a  facility,  the  school  library  functions  as  a  well- 
managed  learning  laboratory  equipped  with  a  diversity  of  materials.  Drawing 
on  these  resources,  teachers,  teacher-librarians  and  all  school  staff  members 
work  together  as  educational  partners.  They  plan,  implement,  and  evaluate 
learning  activities.  In  this  cooperative  planning  and  implementation 
process,  particular  attention  is  given  to  the  individual  learning  styles  and 
needs  of  students. 


An  Integrated  school  library  program  widens,  deepens  and  personalizes 
learning  by  involving  students  in  the  planned  and  purposeful  use  of 
resources.  This  resource  utilization  is  designed  to  assist  them  to  grow  in 
their  ability  to  find,  generate,  evaluate  and  apply  information.  These 
information  skills  will,  in  turn,  prepare  students  to  function  effectively  as 
individuals  and  as  full  participants  in  society. 

Students  are  also  encouraged  to  employ  a  variety  of  learning  strategies 
and  to  develop  the  creative  approaches  that  are  most  natural  to  them.  This 
self-awareness  will  give  them  confidence  in  their  own  abilities  and  hopefully 
contribute  to  their  appreciation  of  learning  as  a  lifelong  process. 
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"Becaoie  tkz  pool  oi  knou}lzdge,  i^  aJbA)a.yi>  g/ioMying  and  changlnQ, 
z{){iZct^vz  CAZlzdYili  mLU>t  havz  both  tka  comm-iXrmnt  and  the,  6kiLt6  to 
modyiiy  and  zxZznd  thoJji  knou)le.dg^  contA.nuou6ly."  /9S?  AtbeAta  SocJjxZ. 
Studies  CoAAyLCJUbtLm,   p.    5. 

Intellectual  curiosity  and  a  desire  for  lifelong  learning  are  attributes 
that  can  be  nurtured  through  a  stimulating  integrated  school  library  program 
that  attends  not  only  to  its  formal  instructional  role,  but  also  to  its 
function  as  a  centre  for  informal  learning.  The  school  library  can  and 
should  be  a  place  where  students  can  feel  free  to  pursue  those  things  that 
intrigue   and  delight   them. 
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THE  MODEL 


^^S-rBUCT/O;^ 


Figure  1  -  An  Integrated  Program  Model  for  School  Libraries 


OVERVIEW 

Realization  of  an  integrated  school  library  program  starts  with  a  clear 
understanding  of  its  structure  and  function.  The  model  (see  Figure  1) 
borrows,  freely  from  the  Calgary  Board  of  Education  Model,  particularly  in 
the  instructional  component.  In  addition,  the  model  contains  elements  as 
proposed  in  Partners  in  Action,  the  model  developed  by  the  Ontario  Ministry. 
It  is  hoped  that  this  blend  of  conceptual  frameworks  will  stimulate  the 
growth  of  school  library  programs  that  are  integrated  with  the  instructional 
goals  and  objectives  of  Alberta  schools.  These  goals  and  objectives  are 
stated    in   their   entirety   in   The    Goals    of    Basic    Education    for   Alberta    (1978). 
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Three  components  -  instruction,  development,  management  -  form  the  model. 
While  instruction  and  student  outcomes  are  the  primary  focal  point  of  the 
model,  excellence  in  the  instructional  component  is  dependent  upon  an 
effective  groundwork  of  developmental  planning  and  the  day-to-day  fulfillment 
of  managerial  tasks. 

At  the  heart  of  the  model,  and  common  to  each  component,  lies  the  concept 
of  cooperative  planning  and  implementation.  Working  together,  school  library 
personnel,  teachers  and  administrators  strive  to  develop,  implement  and 
efficiently  manage  a  school  library  program  dedicated  to  meeting  the 
instructional  needs  of  students.  Cooperation  in  planning  and  implementation 
provides  the  nucleus  of  commitment  and  creative  energy  that  cohesively  binds 
the  components  of  instruction,  development  and  management. 

Each  of  these  components  can  be  briefly  characterized  as  follows: 

Instruction  -  A  series  of  teaching/ learning  strategies  designed  to 
develop  a  full  range  of  information  skills  that  are  correlated  to  meet  both 
the  needs  of  the  student  and  the  goals  and  objectives  of  the  classroom 
curriculum. 

Development  -  Program  building  activities  beginning  with  an 
identification  of  needs  and  priorities  to  the  determination  of  a  coordinated 
implementation  plan  designed  to  meet  specified  program  goals  and  objectives. 

Management  -  The  meshing  together  of  people,  things,  facilities  and 
finances  to  provide  a  smooth  day-to-day  school  library  operation  that 
reflects  program  goals  and  objectives  and  facilitates  program  implementation. 

Greater  or  less  emphasis  will  be  put  on  each  of  these  three  components 
according  to  the  time  of  the  school  year.  At  budget  time,  considerable 
emphasis  will  go  towards  needs  assessment  and  cost  projections.  When  budgets 
have  been  approved,  there  will  be  an  emphasis  on  resource  evaluation  and 
selection  and  planning  to  incorporate  these  new  resources  into  curricular 
programs.  When  planning  has  been  completed  and  management  systems  put  into 
place,  the  typical  emphasis  will  shift  towards  achievement  of  instructional 
goals  and  objectives. 

In  all  three  areas  professional  direction  is  critical,  with  direct 
professional  involvement  mandatory  for  the  instruction  and  development 
components.  In  the  absence  of  a  teacher-librarian,  professional  direction 
and  involvement  will  be  provided  by  the  principal  and  teaching  staff  of  the 
school.  (Policy,  Guidelines,  Procedures  and  Standards  for  School  Libraries 
in  Alberta,  October  1984  -  See  Appendix  5,  page  58  . ) 
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INSTRUCTION 


"HeZpi.ng  Lfoang^tM^  dovoJiop  a.  commZtrmnX.  to  Zn^^on-mud  dzcjJ>-lon- 
maklng,  thAoagh  thu  abAJLLty  to  tocatz,  pAoc2J>6  and  lUe.  ■In^o^mcution 
(il{<^(icttv(ity,  t6  gotng  to  be  cAtttcat  to  tkn  conttnuation  oi 
dumocJioutic  i,o(u.QXlQJ>  and  to  tdchnotogtcaZ  acht^v2.mQ,nt."  Kdn  Haycock, 
"J<ia(ik(iK-l.-ibfian.i.an^  -  conttnutng  to  battd."  Canadtan  ltbKan.y 
JouAnat,    42,    p.    35. 

Information  is  power  ...  or  is  it?  Unless  students  can  handle 
information  effectively,  there  is  no  power.  Power  comes  only  with  the 
development  of  a  complete  spectrum  of  retrieving,  processing  and  sharing 
skills   that   enable    students    to   transform    information    into   knowledge. 

Today's  information  comes  in  a  myriad  of  forms,  from  book  to  videodisc. 
Since  many  of  these  forms  are  not  print  dominated,  instruction  must  focus 
increasingly   on   helping   students    interpret   visual    and    tactile   media. 


The  integrated  school  library 
program  provides  for  systematic 
instruction  and  practice  in  locating, 
processing  and  sharing  information  in 
all  formats.  Skills  are  built,  not  in 
isolation  but,  rather,  in  meaningful 
conjunction  with  subject  areas,  and 
students  benefit  from  the  guidance  of  a 
t eacher -  1 ib rar i an  who  is  an  equal 
teaching  partner  with  the  classroom 
teacher.  In  the  absence  of  a  teacher- 
librarian,  professional  direction  and 
involvement  will  be  provided  by  the 
principal  and  teaching  staff  of  the 
school.  (Policy,  Guidelines,  Procedures 
and  Standards  for  School  Libraries  in  Alberta, 
instructional  component  is  aimed  at  fulfilling  the  Goals  of  Schooling  for 
Alberta    (1978).      According   to   these   goals    students    should: 


October     1984.)        The 


"develop  competencies  in  reading,  writing,  speaking,  listening  and 
viewing; 

acquire  basic  knowledge  and  develop  skills  and  attitudes  in 
mathematics,  the  practical  and  fine  arts,  the  sciences  and  the  social 
studies,  with  appropriate  local,  national  and  international  emphasis 
in    each; 

develop  the  learning  skills  of  finding,  organizing,  analyzing,  and 
applying   information   in   a   constructive   manner; 

acquire  knowledge  and  develop  skills,  attitudes  and  habits  which 
contribute   to   physical,    mental   and    social   well-being; 

develop  an  understanding  of  the  meaning,  responsibilities,  and 
benefits  of  active  citizenship  at  the  local,  national  and 
international    levels; 

acquire  knowledge  and  develop  skills,  attitudes,  and  habits  required 
to  respond  to  the  opportunities  and  expectations  of  the  world  of 
work." 

Meeting  these  goals  is  a  formidable  task  which  demands  that  teachers  look 
beyond  the  classroom  and  the  textbook.  All  of  the  material  and  human 
resources  of  the  school  library  must  be  put  to  work  to  develop  "information 
literate"    students  who   are   prepared    for    the   present    and    for    the    future. 


Information  Retrieval 

How  do  we  teach  students  to  find  the  "bytes"  they  need  in  the  ever- 
expanding  information  database?  Student  success  can  be  assured  only  through 
the  mastery  of  precise  retrieval  strategies.  A  student  engaged  in  the 
research  process  should  be  able  to  select  and  employ  retrieval  strategies 
appropriate  to  specific  research  assignments.  Such  strategies  will  vary 
based  on  the  nature  and  currency  of  the  topic,  the  appropriateness  of  the 
resource  to  the  assignment,  and  the  suitability  of  the  resource  to  the 
learning  style  of  the  student.  Strategies  selected  should  include  the 
competent  use  of  the  following  resources  and  techniques: 

clarifying  definitions  and  limiting  the  topic; 

using  the  library  catalogue  and  choosing  alternate  subject  headings; 

browsing  appropriate  sections  of  the  collection; 

using  access  tools  such  as  indexes  (including  indexes  to  specific 
literary  forms),  glossaries,  and  bibliographies; 

locating  and  using  encyclopedias,  almanacs,  directories  and  other 
reference  sources; 

locating  and  using  vertical  files,  picture  files,  newspapers,  film 
catalogs,  TV  and  radio  listings,  telephone  directories,  microforms, 
computer  programs  or  database  information,  models  and  realia  and  other 
appropriate  resource  materials; 
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locating  and  using  "outside  resources"  through  such  techniques  as 
information  seeking  letters,  personal  interviews,  field  trips  and 
formal  and  informal  networks  with  other  libraries  (including 
university,    college,    regional,    public    and    school    district). 


Information  Processing 

What  do  students  do  with  information  once  they  have  retrieved  it?  To 
make  information  usable  and  relevant,  students  need  practice  in  extracting, 
interpreting,  synthesizing  and  applying  information  in  a  variety  of 
situations.   Specific  processing  skills  in  this  area  include: 

formulating  questions  that  will  guide  the  research  process; 

obtaining  information  from  a  variety  of  sources  through  reading, 
viewing,  listening  and  interacting  with  human  and  physical  resources; 

comparing  and  contrasting  data  for  differing  viewpoints  and  to  verify 
facts ; 

developing  the  vocabulary  and  critical  viewing  skills  necessary  to 
assess  information  communicated  visually  (films,  slides,  pictures, 
television) ; 

using  organizational  techniques  such  as  outlining  and  "webbing"  to 
bring  information  from  a  variety  of  sources  together; 

identifying  stereotyping,  bias  and  prejudice  in  materials; 

developing  concepts,  formulating  generalizations,  relating  causes  and 
effects,  and  summarizing  information; 

manipulating  information  in  order  to  create  new  knowledge. 

Current  research  in  the  area  of  critical  thinking  skill  development  is 
abundant  and  school  personnel  are  encouraged  to  make  use  of  research  findings 
in  instructional  planning.  Appendix  1,  which  outlines  the  relationship  of 
critical  thinking  skills  to  mathematics,  science,  social  studies  and  language 
arts,  is  one  example  of  this  type  of  application. 
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Information  Sharing 


Presentational  skills  and  other  strategies  for  information  sharing 
complete  the  circle  of  "information  skills."  Students  need  to  have  a  broad 
and  creative  repertoire  of  techniques  and  media  formats  from  which  to  choose. 
A  standarized  written  report  with  bibliography  and  footnotes  is  only  one  way 
of  sharing  information.  Other  ways  to  share  information  should  be  introduced 
to  students  through  the  use  of  the  following  techniques  and  media  formats: 

informal  and  formal  oral  reports; 

written  reports  including  stories,  poems  and  self-authored  books; 

charts  and  posters; 

media  presentations  (filmstrips,  audio  and  video  recordings,  slide- 
tape  productions,  photographs); 

models,  interviews,  experiments,  skill  demonstrations,  computer 
programs  and  games; 

drawings  and  other  artistic  activities; 

dramatization,  puppet  shows,  musical  or  dance  performances. 


10 


Appreciation  of  Knowledge  and  Culture 


Knowledge  has  an  inherent  worth  that  must  be  communicated  in  formal  and 
informal  instructional  settings.  Student  respect  for  the  world  of  ideas  and 
understanding  of  the  infinite  powers  of  the  human  intellect  should  be 
developed. 

Culture,  as  the  cumulative  effect  of  knowledge  and  experience,  should 
also  be  explored.  Working  with  teachers  in  the  fine  arts,  language  arts, 
music  and  drama  areas,  the  teacher-librarian  should  develop  activities  that 
foster  appreciation  for  the  creative  nature  of  mankind.  These  activities 
will  expose  students  to  creative  expressions  drawn  from  the  cultural  fabric 
of  many  different  societies. 

"What  bQJX2A  placz  to  oJ>^Aj>t  .itudentl,  and  taachzA^  to  undoJUtand 
dili(^<iA<iYi(iQj>,  u}hat  bttteA  ptace  to  have  ^tudzruU  zxpo^zd  to  a  vaAyioXy 
o{^  potruU  oi  vtaw,  u)hat  b<ittQA.  pixicz  to  tn^uAZ  that  the  dA^gyuXy  o{, 
alZ  i.Yidl\)tduuati>  -Lit  At^^ttctzd  than  In  the  school  tlbKaKy"  Catga/iy 
BoaAd  0^  Education  TzachzA.-Ltb^aA.tan6,  a4>  quoted  tn  CommAJXzz  on 
ToteAonce.  and  UndeA&tanding  fAjnat  Reponjt,   p.   95. 

Specific  student  competencies  or  appreciations  include: 

knowing  and  taking  pride  in  Canadian  cultural  heritage; 

being  aware  of  and  having  respect  for  the  contributions  and  traditions 
of  a  wide  range  of  world  cultural  groups; 

understanding  and  appreciating  creative  expression  in  the  areas  of 
literature,  music,  theatre,  art,  film  and  television; 

appreciating  significant  works  and  creators  (artists,  authors, 
illustrators). 

participating  in  cultural  activities  and  creative  expression. 
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DEVELOPMENT 


"Whtn  a  g^oap  ptarU,,  dzvztop6  and  Implamo^rvU  a  pKog^am  togzthzA, 
z\}Q,Kyom  t2.nd-i>  to  pat  ioKth  tko^ln.  bzit  z^^oKt.  Thz  b<imii.ti>  ^oK 
^tadznU  Liz  In  Mkout  oAz  oitzn  bzttZA  p^ogn.am6."  CoAol-Ann  Haycock, 
"Vzvzloptng  tkz  /school  KZ&oaKcz  cznt^z  p/iogn.am  -  a  6yi>tzmattc 
approach,"  EmzAgzncif  Ltb/LOJUan,    12,   p.    14. 

Development  encompasses  those  activities  carried  out  by  administrators 
and  teachers  that  bring  an  integrated  school  library  program  concept  to  life. 
Translating  commitment  into  action  is  not  easy.  The  current  situation  has  to 
be  assessed  before  goals  and  objectives  are  outlined.  To  achieve  these 
goals,  an  ongoing  process  of  consultation  and  program  planning  must  be 
initiated.  Methods  for  matching  resources  to  instructional  needs  have  to  be 
refined  and  professional  development  activities  centred  on  resource-based 
learning   must    be   made   available    to   staff. 

Growth  toward  the  ultimate  goal  of  a  school  library  program  that  is 
integrated  with  the  instructional  process  occurs  in  a  series  of  phases  that 
range  from  programs  that  are  below  Alberta  Education  guidelines  to  those 
programs    that    are   exemplary.       Chapter    3   outlines    these    phases    in    detail. 
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Needs  Assessment 

Prior  to  setting  goals  for  their  school  library  program,  the  school  staff 
and  community  should  define  the  current  situation  in  the  context  of  school 
goals  in  keeping  with  district-level  policies,  guidelines  and  procedures. 
Information  on  the  collection,  facilities,  personnel,  budget,  services 
provided,  users  and  the  availability  of  district  support  services  should  be 
included  in  this  survey.  This  data  can  then  be  used  to  identify 
discrepancies  between  the  current  and  the  desired  school  library  program. 
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The  goal  setting  process  which 
follows    includes: 

establishing  a  concise  state- 
ment of  purpose  that  will 
guide  the  implementation  of  an 
integrated  school  library 
program; 

determining  priorities  and 
setting  specific  goals  and 
objectives  in  keeping  with 
school    philosophy; 

outlining  immediate  and  long- 
range  plans  to  meet  these 
objectives ; 

seeking  outside  expertise, 
where  necessary,  to  assist  in 
program  planning  and 
implementation; 

periodically  evaluating  the 
extent  to  which  goals  have 
been    reached. 

A  Systematic  Process  for  Planning 
Media  Programs  by  James  Liesener  (see 
Bibliography)  is  a  useful  reference 
for    the    goal    setting    process. 
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Consultation  and  Program  Planning 
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The  effective  integration  of  learning  resources  into  the  school 
curriculum  requires  thorough  planning  and  includes: 


determining  the  role  that  the 
school  library  program  will  play 
in  the  unit; 

locating  appropriate  resources 
for  teacher  initiated  activities; 

outlining  learning  objectives 
that  can  be  met  through  the  use 
of  resources; 

planning  teaching  strategies  and 
learning  activities  that  require 
materials  and  support  from  the 
school  library  program; 


developing  strategies  for  meeting  the  diverse  needs  of  individual 
learners  ; 

providing  expertise  in  matching  learning  experiences  with  appropriate 
media  formats; 

evaluat  ing  the  effectiveness  of  the  school  library  program's  role  in 
the  instructional  process. 
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Guidelines  for  library  scheduling  should  also  be  developed.  A  flexible 
approach  that  allows  access  to  the  library  by  teachers  and  students,  as  their 
needs  dictate,  is  recommended.  Class  and  group  bookings  of  the  library 
should  arise  out  of  planning  between  library  personnel  and  the  teacher. 

Procedures  to  encourage  purposeful  use  of  the  library  by  individual 
students  should  also  be  developed  and  clarified  with  teachers.  Students  who 
wish  to  study  independently  or  pursue  recreational  interests  need  access  to 
the  library.  The  "library  pass"  system  is  often  used  to  fulfill  this 
function.  The  classroom  teacher  monitors  the  "pass"  system,  making  sure  that 
the  student  understands  and  can  carry  out  the  task. 


Resource  Evaluation  and  Selection 

Learning  resources  are  sources  of  information  regardless  of  format. 
Careful  evaluation  and  selection  of  these  learning  resources  is  necessary  to 
meet  student  and  curricular  needs.  The  abilities,  interests  and  maturity 
levels  of  students  should  be  considered  and  the  materials  selected  should 
support   and   enrich   the   curriculum. 

A  written  selection  policy,  based  on  provincial  and  district  level 
policies,  should  provide  a  well-articulated  rationale  for  resource  choices. 
Provincial  standards  for  school  library  collections  are  outlined  in  Policy, 
Guidelines,  Procedures  and  Standards  for  School  Libraries  in  Alberta  (see 
Appendix   5). 


Specific     functions     in     this     area 
include : 

selecting     appropriate     print  and 

non-print    materials     to    meet  the 

instructional  goals  of  the 
school ; 

developing  the  library  collection 
through  the  maintenance  and  use 
of  a  current  supply  of  selection 
aids.  (Sources  for  Select  ing 
School  Library  Resources,  an 
annual  publication  from  Alberta 
Education  lists  relevant 
sources) ; 

keeping  aware  of  learning 
resources  and  equipment  by 
visiting  displays,  reading 
current  reviews,  previewing  new 
releases,  and  meetings  with 
colleagues ; 

adapting  and/or  developing 
materials  to  fill  instructional 
or    individual    student    needs. 
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Inservice 

How  do  teachers  keep  up  with  change?  New  technologies,  revised 
curriculum  materials  and  shifting  educational  priorities  can  be  integrated 
into  the  instructional  program  only  through  a  continuing  process  of 
professional  "updating." 


An  integrated  school  library  program  should  provide  opportunities  for 
teachers  to  develop,  maintain  and  expand  knowledge  and  skills  in  the  area  of 
resource-based  learning.   Possible  activities  include: 

developing  and  sharing  teaching  strategies  to  facilitate  resource- 
based  learning; 

introducing   new   technologies   and   learning   resources   through 
discussions,  newsletters,  displays; 

developing  workshops  on  resources  and  media; 

providing  short  library  update  sessions  at  staff  meetings; 

providing  presentations  to  parent  groups; 

becoming  actively  involved  in  appropriate  school  committees  and 
planning  meetings. 
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MANAGEMENT 


"...  the.  zxc.zZJi2.Yit  dompantoJi  ujz/iz,  abovz  atZ,  b/ittttant  on  tkz 
ba&tcJt.  Too-t&  dtdn' t  6u.b6tttutQ.  loK  tktnktng.  Intdttzct  dtdn' t 
ovzApoMQ.^  W-Lddom,  Anaty6t-i>  dtdn! t  tmpadz  actton.  Ratkzn.,  thz^z 
companlzj)  {joon.\izd  hoAd  to  feeep  tl^Ung^  ^tmptz  In  a  comptax.  wonJid,  Tkzy 
p(iK^Aj>t2.d.  Thzy  tn^t^tzd  on  top  quaitty.  Thzy  {^aMnzd  on  thztn. 
(um^tomoA^.  Thzy  ti^tznzd  to  tkzVi  zmptoyzz^  and  tAzatzd  tkzm  Likz 
aduLt6.  Thzy  altowzd  thzAA  tnnovouUvz  pAoducX  and  i>vi\}tzz  champtoni 
long  tzthzu.  Thzy  attov)zd  ^omz  chaoA  tn  KztuAn  (^on.  quuick  acJu.on  and 
n.zguiZan.  zx.pznA.mzntatton,"  VztzK^  and  WatzA.man,  Tn  Szafich  o£_ 
ExceZtzncz,      (Wew)   yoA.k:    iUaAnzn.,    19S2),    p,    13. 

The  school  library  isn't  a  company,  but,  as  a  facility  for  student- 
centered  services,  it  does  deserve  competence,  if  not  brilliance,  in  basic 
management   areas. 

Are  daily  operational  procedures  clearly  established  and  maintained  by 
well-qualified  personnel?  Have  learning  materials  to  support  instructional 
programs  been  bought,  begged  or  borrowed?  Are  these  materials  housed  in  a 
facility  that  has  been  planned  or  adapted  to  provide  an  effective 
instructional   environment    for   students? 

A  less  than  firm  foundation  in  these  management  areas  vitiates  the 
effectiveness   of   the    integrated    school    library   program. 
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Finances 


Financial  planning  should  be  a  direct  outgrowth  of  program  planning. 
Once  the  goals  and  objectives  of  the  school  library  program  have  been 
identified  and  an  implementation  plan  has  been  established,  it  is  possible  to 
project  the  costs  of  people,  facilities,  services,  equipment  and  materials 
that  will  be  required  to  achieve  the  desired  results.  These  costs,  along 
with  the  cost  involved  in  maintaining  standard  day-to-day  operations  will 
form    the    basis    for   the   preparation   of   the   annual   budget. 


In  the  event  that  insufficient  funds 
are  available  to  meet  all  budgeted 
needs,  priorities  will  have  to  be 
established  and  this  will  likely  mean 
the  deletion  or  temporary  deferral  of 
one  or  more  of  the  goals  originally 
planned    for   the    library    program. 

Once  the  budget  is  approved, 
effective  cost  control,  record  keeping 
and  overall  financial  management  is 
necessary  to  ensure  appropriate 
financial    accountability. 
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Personnel 

An  integrated  school  library  program  cannot  be  successful  without  the 
skillful    guidance   of   qualified   and    experienced   personnel. 

"It  aj>  paopla  ...  Mho  takz  a  fioom  Miih  Ajtd  coApeZt  and  ckcuOu,  iX^ 
book6  on  ■&h.^lv^6  and  iti  {^A.tm6  in  cani>,  and  tKan6{<^on.m&  it  into  a 
living  (^o^cz  that  iimudXamovudty  i^  an  znviKonmQ.nt  ^o^  learning  and  a 
6uppoAX  ioK  tzoAning  thAoaghout  th^  zntiK^  6ahooL"  B^an^combe  and 
Uzvo&om,  zdi.,  Re-Aou/tce  Se^f-t-ce^  (,oa  Canadian  Schools,  [Toronto: 
y^cGfum-HiU,    1977],   p.    34. 

Teaching  skills  and  specialized  expertise  in  the  area  of  learning 
materials  are  particularly  critical  in  the  instructional  area  of  the  model. 
Effectiveness  in  this  area  can  be  increased  by  the  presence  of  a  well- 
qualified  teacher- 1 ibrari an  in  the  school.  In  schools  where  a  teacher- 
librarian  is  not  available,  the  principal  and  teachers  will  have  to  assume 
total    responsibility    for    the    instructional    component. 
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Qualified  technical/clerical  support,  in  accordance  with  provincial 
guidelines  (see  Appendix  5),  should  be  available.  This  support  will  enable 
the  teacher-librarian  and  teachers  to  devote  more  time  to  the  instructional 
program  and  the  cooperative  planning  process.  Trained  adult  and  student 
volunteers  can  also  provide  valuable  assistance. 

Appendix  4  outlines  role  expectations  for  dis  tr  ict- leve  1  personnel, 
principals,  teachers,  teacher-librarians,  library  technicians,  and  library 
clerks . 
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Technical  Services 

Efficient  procedures  for  the  acquisition,  cataloguing  and  circulation  of 
materials  should  be  in  place  at  the  school  and  district  level.  In  some 
school  districts  the  ordering,  receiving,  cataloguing,  processing  and 
distributing  of  materials  is  coordinated  by  the  school  district  or  by 
participation  in  a  cooperative  regional  library  system.  Support  services  at 
this  level  might  include: 

cataloguing  and  processing  of  learning  materials  when  commercial 
cataloguing  is  not  available; 

maintenance,  repair  and  circulation  of  materials  and  equipment; 

audiovisual  production  services; 

training  for  technicians,  aides  and  volunteers; 

assistance  to  schools  from  itinerant  library  technicians. 

School  districts  without  cataloguing  support  services  should  purchase 
commercial  cataloguing  whenever  possible. 

School-level  library  routines  for  ordering,  processing  and  circulation  of 
materials  should  be  efficient  and  clearly  communicated  to  support  staff. 
Optimal  use  should  be  made  of  technical  and  clerical  assistance  so  that  more 
teacher-librarian  time  is  available  for  planning  and  working  with  teachers 
and  students. 


Facilities 

The  goals  of  the  integrated  school  library  program  must  be  reflected  in 
the  design  and  operation  of  the  library  facility  itself.  When  planning  new, 
remodeled  or  reorganized  facilities,  provisions  should  be  made  to  accommodate 
the  following  activities: 

instruction; 

recreational  reading,  listening  and  viewing; 

storytelling  or  other  dramatic  activities; 

research  using  print  and  non-print  materials; 

production  of  multi-media  materials; 

library  administration; 

equipment  and  material  storage; 

access  to  conference  rooms  for  small  group  activity. 
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Alberta  Education's  School  Buildings  Regulations  and  Guidelines  provide 
space  allocation  guidance  for  school  library  facilities.  Facility  planning 
should  also  take  into  account  collection  and  program  expansion,  the 
incorporation  of  new  technologies  (microcomputers,  videodiscs)  into  the 
library    setting,     and    the   accessibility  needs   of   disabled    students. 


Networking 


A  school  library  does  not  operate  in  isolation.  Like  other  individual 
libraries,  it  cannot  possibly  store  all  the  information  required  to  serve  the 
needs  of  its  users.  To  meet  these  needs,  school  libraries  join  forces  with 
other  cooperating  libraries.  Computer  technology,  with  its  emphasis  on  the 
compilation  and  manipulation  of  information,  is  playing  an  increasingly 
important  role  in  many  of  these  sharing  arrangements- 


Businesses,  government  agencies, 
cities  and  towns,  universities, 
colleges,  hospitals,  museums  and 
other  schools  maintain  libraries. 
Information  and  materials  to  support 
the  school's  instructional  program 
may  have  to  be  collected  from  these 
sources.  Resource  sharing  networks 
stretch  from  local  to  national  levels 
and  the  sharing  agreements  that  bind 
them  together  may  be  formal  or 
informal . 
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"To  pn.ovid(i  ^e6ou.Acz6  and  ^e^v^ce^  to  i,c-hooli>,  coopaKativo. 
ventuAeJ>  among  school  jixnJj>dU.cJU.on^  ^kouZd  be  encouAaged"  Reviexv  o£ 
S^condoAy  V^oQfiaml,   p.    26. 

Formal  sharing  agreements  are  most  often  initiated  at  the  district  level  and 
may  include  interlibrary  loan  arrangements  within  the  district  and  with  other 
districts,  and  resource  sharing  agreements  with  outside  agencies  such  as 
public  libraries.   Examples  of  these  agreements  include: 

participating  in  regional  film  libraries  that  give  schools  access  to 
more  audiovisual  materials; 

membership  in  cooperative  regional  library  systems  which  serve  both 
school  and  public  libraries; 

purchasing  of  library  services  from  other  school  boards  and  other 
agencies ; 

participating  in  computer-based  library  networks  that  provide  on-line 
cataloguing  and  bibliographic  data; 

reciprocal  interlibrary  loan  agreements  with  public  libraries; 

placing  of  public  library  book  or  microfiche  catalogues  in  school 
libraries ; 

providing  the  public  library  with  curriculum  guides  and  units  of 
study. 

On  the  informal  level,  school  personnel  and  teacher-librarians  often  make 
direct  approaches  to  those  individuals  or  agencies  holding  the  expertise  or 
materials  that  they  require  to  fulfill  specific  learning  objectives. 
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School  Library  Program  Implementation 


A  school  library  program  that  is  integrated  with  the  school's 
instructional  program  will  not  come  about  by  chance.  It  requires  careful  and 
deliberate  planning  and  the  full  participation  of  the  principal,  teachers  and 
library  staff. 

The  model  outlined  on  the  previous  pages  provides  a  basic  structure  and 
framework  but  lacks  the  specificity  required  for  detailed  planning  and  goal 
setting. 

The  implementation  phases  for  Instruction,  Development  and  Management  as 
outlined  in  the  following  pages,  along  with  the  School  Library  Resources 
Analysis  Form  (Appendix  2,  page  44  ),  can  be  used  for  this  purpose.  The 
School  Library  Resources  Analysis  instrument  will  provide  an  analysis  of  the 
human,  physical,  and  financial  resources  which  are  now  a  part  of  the  school's 
library  program  as  well  as  its  organizational  and  operational 
characteristics.  This  analysis  should  be  undertaken  as  a  first  step  in  the 
planning  process  so  that  the  existing  status  in  terms  of  "people"  and 
"things"  can  be  defined  accurately. 

The  implementation  phases  identify  the  major  "process"  and  "outcome" 
criteria  that  characterize  each  of  the  three  phases  of  school  library  program 
development  in  each  of  the  components  of  INSTRUCTION,  DEVELOPMENT  and 
MANAGEMENT. 

By  objectively  and  critically  assessing  the  existing  characteristics  of 
the  school  library  program  against  the  listed  criteria,  the  present 
developmental  status  of  the  school  library  can  be  determined.  A  convenient 
graph  for  plotting  the  status  of  each  factor  involved  can  be  found  on  page 
53,  Appendix  3. 

Having  compiled  the  base  data  from  completing  the  School  Library 
Resources  Analysis  and  the  criteria  assessment  for  the  implementation  phases, 
it  will  be  possible  to  determine  the  nature  and  extent  of  the  various 
strengths  and  weaknesses  of  the  present  school  library  program. 

This  assessment,  along  with  input  from  classroom  teachers  identifying 
areas  of  need  related  to  their  classroom  teaching  programs,  can  be  used  to 
complete  an  overall  needs  assessment  for  the  school  library  program.  On  the 
basis  of  priorities  and  available  finances,  both  short  and  longer  term  goals 
and  objectives  can  be  identified  and  an  implementation  plan  can  be  developed 
which,  over  time,  will  achieve  the  desired  outcomes. 

While  it  would  be  the  wish  of  everyone  to  achieve  immediate  and  major 
improvement  in  all  areas  of  the  school  library  program,  various  constraints 
may  make  this  impossible.  Effective  planning  must  take  this  into  account  and 
goals  and  objectives  must  be  set  accordingly. 
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At  the  same  time,  there  are  a  number  of  important  improvements  that  can 
be  made  without  large  expenditures  of  funds.  What  is  needed  is  an 
appreciation  on  the  part  of  the  entire  school  staff  of  the  need  for  an 
effective  school  library  program,  and  a  commitment  to  take  whatever  resources 
there  are  and  begin  to  integrate  them  to  the  greatest  extent  possible.  The 
implementation  phases  will  serve  as  very  useful  guides  in  this  important 
process . 


i 
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IMPLEMENTATION 

PHASES 


INSTRUCTION 


Information  Retrieval 


PHASE  1 

PHASE  2 

PHASE  3 

Instruction  is  uncoordinated 

nformation  retrieval  skills  are 

n  addition  to  Phase  2  criteha, 

and  occurs  casually  by  individ- 

developed as  an  integral  part  of  the 

instruction  in  information  retrieval 

ual  teachers  who  recognize  the 

school's  instructional  program. 

skills  is  provided  through  coopera- 

need. 

tive  planning  and  teaching. 

The  student: 

The  student: 

The  student: 

D  receives  little  instruction 

D 

has  opportunities  to  locate 

n 

has  opportunities  to  learn 

on  how  to  locate 

resources  through  standard 

and  use  a  number  of 

infornnation. 

indexes  and  references  (print 

strategies  independently  to 

n  has  limited  opportunities 

and  non-print). 

obtain  resources  from  both 

to  develop  skill  in 

has  access  to  and  is  provided 

within  and  outside  the  school 

locating  learning  resources. 

instruction  in  using: 

library. 

D  Instructional  goals  and 

n 

•  card,  fiche  or  computer 

is  able  to  locate  and  use  an 

objectives  for  developing 

catalogs. 

expanded  range  of  resources 

appropriate  information 

n 

•  periodical  and  other  indexes. 

to  obtain  information  including: 

retrieval  skills  are  not 
cooperatively  planned 

□ 

•  specialized  information 
sources  such  as  almanacs 

n 
n 

•  computer  software. 

•  interactive  technologies. 

and  developed  by  the 
principal,  teachers  and 

and  directories. 

n 

•  external  automated  data 

library  staff. 

n 

•  district  and  regional 

bases. 

resources  such  as  films 

n 

•  outside  resources  such  as 

and  videos. 

other  libraries  and  museums. 

is  able  to  make  use  of  various 

n 

•  government  agencies  and 

search  strategies  appropriate 

industry. 

to  age  and  grade  such  as: 

n 

•  human  resources. 

D 

•  selection  of  the  keyword  in 
a  sentence. 

n 

selects  and  uses  appropriate 
strategies  to  meet  a  variety  of 

n 

•  identifying  synonomous 

information  needs. 

terms. 

n 

develops  independence 

D 

•  narrowing  or  broadening  a 
search  topic. 

through  extensive  practice  of 
strategies. 

D 

•  searching  a  topic  that 
intersects  one  or  more 
terms. 

(Check  those  squares  which  represent  the  current  status  in  your  school  library 
program.) 
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INSTRUCTION 


Information  Processing 


PHASE  1 

PHASE  2 

PHASE  3 

Instruction  is  uncoordinated 

Information  processing  skills  are 

n  addition  to  Phase  2  criteria. 

and  occurs  casually  on  the 

developed  as  an  integral  part  of  the 

instruction  in  information  process- 

basis of  individual  teachers  who 

schools  instructional  program. 

ing 

skills  is  provided  through  coop- 

recognize  the  need. 

erative  planning  and  teaching. 

The  student: 

The  student: 

The  student: 

has  little  opportunity  to 

is  able,  with  assistance,  to 

is  able  independently  to 

develop  skills  in  processing 

employ  a  number  of  strategies 

employ  strategies  for 

information  and  is  likely 

related  to  extracting  and 

extracting  and  synthesizing 

to: 

synthesizing  information  from 

information  from  any  resource 

D  •  use  a  singular  print 

a  variety  of  print  and  non-print 

in  an  efficient  and  systematic 

source  such  as 

resources,  including: 

way,  including: 

encyclopedia. 

D  •  using  information  from 

D 

•  formulating  questions  that 

n  •  copy  information  directly 

listening  and  viewing  in 

will  guide  the  research 

from  the  source. 

addition  to  reading. 

process. 

n  •  using  a  number  of 

D 

•  companng  and  contrasting 

strategies  related  to  gather 

data  from  differing  view- 

and organize  information. 

points  to  verify  facts. 

D  •  organizing  information 

r 

•  identifying  stereotypes. 

through  outlining  or 

bias  and  prejudice  in 

webbing. 

materials. 

n 

•  developing  concepts, 
formulating  generalizations, 
relating  cause  and  effect 
and  summarizing. 

n 

•  manipulating  information  in 
order  to  create  new 
knowledge. 
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INSTRUCTION 


Information  Sharing 


PHASE  1 

PHASE  2 

PHASE  3 

Instruction  is  uncoordinated 

nformation   sharing   skills   are 

n  addition  to  Phase  2  criteria. 

and  occurs  casually  on  the 

developed  as  an  integral  part  of  the 

instruction  in  information  sharing 

basis  of  individual  teachers 

school's  instructional  program. 

skills  is  provided  through  coopera- 

who recognize  the  need. 

tive  planning  and  teaching. 

The  student: 

The  student: 

The  student: 

has  a  limited  number  of 

D 

is  able  to  communicate  in  a 

has  a  wide  repertoire  of 

strategies  to  share 

variety  of  print  and  non-print 

strategies  and  is  able  to: 

information  such  as: 

formats. 

n 

•  select  a  strategy  appropriate 

D  •  written  reports. 

is  able  to  demonstrate  skills 

to  the  task. 

D  •  oral  reports. 

such  as: 

n 

•  organize  acquired  informa- 

D •  charts  and  posters. 

D 

•  selecting  approphate 

tion  into  new  and 

n  •  drawings  and  diagrams. 

library  resources  as  well  as 
producing  original  materials 
for  presentations. 

n 

meaningful  patterns. 
•  share  this  information  in  a 
highly  effective  and 

D 

•  supplementing  written 
reports  with  drawings, 

dramatic  manner  within  the 
school  and  community. 

photographs  or  other 

n 

•  produce  quality  ohginal 

graphics. 

materials  and  employ 

D 

•  writing  and  producing 
basic  media  presentations 
such  as  audio,  video 
recordings,  slide-tape 
and/or  filmstrips. 

proficiency  in  producing 
single  or  multi-media 
presentations. 

D 

•  constructing  models  or 
dioramas. 

D 

•  participating  in  simple 
dramatic,  musical  and 
artistic  activities  such  as 
puppetry  and  skits. 
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INSTRUCTION 


Appreciation  of  Knowledge 
and  Culture 


PHASE  1 

PHASE  2 

PHASE  3 

Instruction  is  uncoordinated 

Instruction  in  appreciation  and 

In  addition  to  Phase  2  criteria. 

and  occurs  casually  on  the 

knowledge  of  culture  is  developed 

instruction    in    appreciation    and 

basis   of   individual   teachers 

as  an  integral  part  of  the  school's 

knowledge  of  culture  is  provided 

who  recognize  the  need. 

instructional  program. 

through  cooperative  planning  and 
teaching. 

The  student: 

The  student: 

The  student: 

n  finds  little  value  in  the 

n  has  access  to  and  is  aware 

n  demonstrates  an  appreciation 

information  and  cultural 

of  a  range  of  ideas  and  forms 

for  creative  expression  in  a 

world. 

of  cultural  expression. 

wide  variety  of  forms. 

D  has  limited  access  to 

is  able  to: 

n  demonstrates  knowledge  and 

cultural  resources  and 

n  •  select  materials  for  personal 

respect  for  the  major  cultures 

activities. 

interest. 

of  the  world. 

n  •  demonstrate  tolerance  and 

n  exhibits  intellectual  curiosity 

understanding. 

and  openness  to  new  ideas. 

□  •  exhibit  knowledge  and 

appreciation  of  the 

Canadian  cultural  heritage. 

D  •  demonstrate  an  appreciation 

for  significant  works  of 

creative  expression  and 

their  creators. 
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DEVELOPMENT 


Needs  Assessment 


PHASE  1 

PHASE  2 

PHASE  3 

Needs  and  goals  are  deter- 

Criteria for  services  and  programs 

n  addition  to  Phase  2  criteria, 

mined  by  individual  teachers 

are  determined  by  principal  and  staff 

the  school  statement  of  program 

on  an  independent  basis. 

on  the  basis  of  classroom  needs 

needs  is  based  on  analysis  of  indi- 

and priorities  in  core  instructional 

vidual  classroom  curricular  require- 

areas. 

ments  beyond  the  core  subjects. 

D  There  is  no  school  juris- 

□ District  school  library  policy 

D 

Needs  assessment  is  an 

diction  library  policy  based 

has  been  developed  based  on 

ongoing  process  with 

on  Alberta  Education 

Alberta  Education  Policy, 

continuous  evaluation  and 

Policy,  Guidelines, 

Guidelines,  Procedures  and 

modification. 

Procedures  and  Standards. 

Standards. 

Needs  assessment  includes: 

D  There  is  no  school  policy 

n  The  school  has  developed  a 

D 

•  the  identification  of  long- 

statement. 

policy  statement  in  keeping 

term  goals  for  program 

n  There  is  no  written  library 

with  the  district  policy. 

Implementation. 

goal  statement. 

D  The  school  principal  actively 

D 

•  consideration  of  different 

An  assessment  has  not 

supports  the  school  library 

teaching/learning  styles. 

been  completed  of 

program. 

n 

•  identification  of  school 

school  library  needs  with 

An  assessment  of  school 

jurisdiction  goals/objectives/ 

respect  to: 

library  needs  has  been 

services  to  support  library 

D  •  Instruction 

completed  with  respect  to: 

programs  in  the  school. 

D  •  Collection 

D  •  Instruction 

D  •  Facilities 

n  •  Collection 

D  •  Equipment 

n  •  Facilities 

D  •  Personnel 

D  •  Equipment 

D  •  Budget 

D  •  Personnel 

n  No  school  priorities  have 

D  •  Budget 

been  identified. 

n  Priority  needs  have  been 
identified. 

n  The  principal,  teachers  and 
library  personnel  have 
cooperatively  established 
short-term  library  program 
goals  and  objectives. 
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DEVELOPMENT 


Consultation  and  Program  Planning 


PHASE  1 

PHASE  2 

PHASE  3 

There  is  no  coordinated  plan 

Principal,  teachers  and  library 

In  addition  to  Phase  2  criteria, 

for  the  use  of  the  school  library. 

staff,  under  the  leadership  of  the 

program  planning  focuses  on  the 

Individual  teachers  use  it  as 

principal,  plan  the  integration  of  the 

cooperative  development  of  learn- 

they see  fit. 

school  library  program  with  the 

ing  resource  strategies  to  meet  indi- 

instructional program  of  the  school. 

vidual  student  needs  and  learning 
styles. 

D  Appropriate  learning  resource 

The  teacher  and  teacher- 

needs  are  identified  to  meet 

librarian  cooperatively  plan: 

library  program  goals  and 

□  •  instructional  units  which 

objectives. 

provide  a  full  continuum  of 

D  Teaching  learning  strategies 

information  skills  and 

are  planned  that  require 

strategies. 

students  to  learn  and  apply 

n  •  integrated  units  which  use 

information  skills. 

a  variety  of  media  formats 

n  When  a  teacher-librarian  is 

to  accommodate  differing 

available,  there  is  occassional 

teaching  and  learning  styles. 

cooperative  planning  and 
teaching  of  instructional 

n  •  the  evaluation  of  the  library 
program  and  the 

units. 

achievement  of  student 

D  As  a  general  rule,  instruction 

goals  and  objectives. 

in  information  skills  is  planned 
to  correlate  with  the  needs  of 

n  District  planning  services 
are  available  to  assist  the 

classroom  programs.  (As 
opposed  to  regularly  scheduled 

school  to  develop  its 
library  program  and  to 

library  periods  for  skills 
instruction.) 

provide  leadership  and 
coordination. 
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DEVELOPMENT 


Resource  Evaluation  and  Selection 


PHASE  1 

PHASE  2 

PHASE  3 

Learning  resource  selections 

There  is  a  district  learning  re- 

In addition  to  Phase  2  criteria, 

are  made  without  any  written 

sources  selection  policy  in  keeping 

evaluation  and  selection,  accord- 

selection criteria. 

with    Alberta    Education    Policy, 

ing  to  a  purposeful  collection  devel- 

Guidelines, Procedures  and  Stand- 

opment plan,  is  integrated  with  the 

ards  (p.  58). 

instructional  program  and  coordi- 
nated with  district/regional  systems. 

n  Selection  is  made  with 

n  Teachers  are  actively  involved 

n  Collection  development 

limited  teacher  input. 

in  the  evaluation  and 

decisions  are  made  as  an 

n  Selection  is  done 

selection  of  resources. 

integral  part  of  the  goals  and 

primarily  from  publisher's 
catalogues. 

D  Recognized  selection  tools 
are  used. 

objectives  of  school  and 
district  priorities. 

D  Selection  is  not  based  on 
identified  goals  and 
objectives. 

n  There  is  no  collection 
development  plan. 

D  Selection  is  based  on 

identified  goals  and  objectives. 

D  A  plan  in  keeping  with  the 
needs  of  the  instructional 
program  guides  the  building 
of  the  school  learning 
resource  collection. 

n  Materials  are  adapted  or 
developed  to  accommodate 
individual  teaching  and 
learning  styles. 

n  Release  time  is  provided  for 
the  teacher-librarian  to 
pre-plan  for  resource  selection 
for  new  curricula. 
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DEVELOPMENT 


Inservice 


PHASE  1 

PHASE  2 

PHASE  3 

There  is  no  overall  inservice 

1 

nservice  is  planned  to  correlate 

In  addition  to  Phase  2  criteria, 

plan  based  on  school  library 

to 

library  program  goals  and  ob- 

the  inservice  program  relates  to  pro- 

goals and  objectives. 

jectives. 

gram  integration  through  coopera- 

tive planning  and  teaching. 

D  Inservice,  when  provided. 

Inservice  planning  includes: 

Strategies  include: 

is  on  an  ad  hoc  basis  and 

D 

•  goal  planning  strategies. 

n  •  cooperative  planning. 

is  prinnarily  designed  to 
serve  some  emergent  or 
individual  need. 

□ 

•  strategies  for  information 
skills  instruction. 

•  methods  for  resource 

n  •  cooperative  evaluation. 

n  •  accommodating  a  variety  of 
learning  styles. 

evaluation  and  selection. 

D  •  media  production. 

n 

•  technical  skills  upgrading. 

n  •  incorporating  nev^^ 

D 

•  program  management 

technologies  resources  In 

strategies. 

library  programs. 

D 

•  library  program  orientation 

n  •  developing  community 

promotion. 

involvement  and  commitment 

Inservice  is  designed  for: 

to  the  school  library 

n 
n 
n 

•  para-professionals. 

•  technical  staff. 

•  clerical  staff. 

program. 

□  •  network  development  (local, 
regional,  provincial,  national 
and  international). 

D 

•  principals. 

D 

•  teachers. 

n 

•  teacher-librarians. 

n 

•  library  para-professionals. 

D 

•  library  technicians. 

D 

•   library  clerks. 

D 

•  volunteers. 
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Finances 


PHASE  1 

PHASE  2 

PHASE  3 

Funding  is  inadequate  to  pro- 

Adequate funding  is  provided 

Additional  funding  is  availablefor 

vide  for  minimum  standards 

within  the  school  and  district  to  meet 

expanded  program  development. 

based  on  Alberta  Education 

Alberta  Education  Policy,  Guide- 

Policy, Guidelines,  Procedures 

lines,  Procedures  and  Standards. 

and  Standards,  (p.  58). 

□  There  is  inadequate  staff. 

D  The  library  staff  meets  the 

□  Certified  and  clerical  library 

D  The  school  library 

standards  (p. 62). 

staff  exceed  standards. 

collection  does  not  meet 

D  The  school  library  collection 

The  budget: 

the  standards. 

meets  the  standards  (p. 63). 

n  •  has  been  increased  to 

D  The  quality  or  currency 

D  There  is  sufficient  audiovisual 

provide  an  enriched 

of  the  collection  does  not 

equipment  to  support 

collection  of  print  and 

meet  instructional  needs. 

classroom,  individual  and 

non-print  resources. 

n  There  is  insufficient 

small  group  use  of  non-print 

n  •  provides  for  experimentation 

audiovisual  equipment 

materials. 

and  application  of  new 

to  permit  student  and 

technologies  in  the  library 

teacher  use  on  a  regular 

program. 

basis. 
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MANAGEMENT 


Personnel 


PHASE  1 

PHASE  2 

PHASE  3 

Professional  and  technical  or 
clerical  support  staff  is  below 
minimum  standards  as  indi- 
cated   in    Alberta    Education 
Policy,  Guidelines,  Procedures 
and  Standards  (p. 58). 

Professional  direction  and  quali- 
fied technical  clerical  support  as 
indicated    by    Alberta    Education 
Policy,  Guidelines,  Procedures  and 
Standards  is  available  (p. 58). 

Availability  and  qualifications  of 
certificated    library    staff    exceed 
standards  as  indicated  by  Alberta 
Education  Policy,  Guidelines,  Pro- 
cedures and  Standards  (p. 58). 

n  The  principal  and  teaching 
staff,  in  the  absence  of  a 
teacher-librarian,  are  not 

n  Trained  technical  and  or 
clerical  staff  meet  minimum 
standards  (p. 63). 

n  Number  of  trained  technical 
and  or  clerical  staff  exceed 
the  minimum  standards. 

providing  on-going 
professional  direction  to 
the  school  library 
program. 

D  Untrained  clerical  or 
volunteer  staff  are 
charged  with  administering 
the  library  program. 

Professional  direction  is 
provided  by  at  least  one  of  the 
following: 

n  •  the  principal  and  teaching 
staff  of  school. 

D  •  cooperative  agreement 
with  a  Regional  Library 
System. 

D  •  supervision  by  a  school 
district  (central  office) 
teacher-librarian. 

n  •  a  teacher-librarian  serving 
more  than  one  school  in  the 
district. 

D  •  a  teacher-librarian  with  a 
part-time  library  and 
part-time  teaching 
assignment  in  the  school. 

D  •  a  full-time  teacher- 

librarian(s)  on  the  school 
staff. 

D  Professional  direction  is 
provided  by  a  teacher 
librarian(s)  with  time  in 
excess  of  that  indicated  in 
minimum  standards. 
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MANAGEMENT 


Technical  Services 


PHASE  1 

PHASE  2 

PHASE  3 

Technical  services  are  lim- 

Procedures, based  on  recog- 

n addition  to  Phase  2  criteria. 

ited  and  uncoordinated. 

nized  standards,  are  used  for  ac- 

more   comprehensive    technical 

quisition,  cataloguing,  processing 

services  are  provided  by  the  school 

and  circulation.  Some  services  may 

or 

the  district. 

be  provided  from  district  or  regional 

service  centres. 

D  Resources  are  ordered 

Procedures  are  in  place  for: 

D 

Library  circulation  procedures 

from  individual  publishers/ 

n  •  ordering  through  jobbers. 

are  automated. 

producers. 

D  •  purchase  of  commercial 

The  school  district  or 

D  Library  resources  are 

cataloguing  services  or 

jurisdiction  coordinates  and/or 

catalogued  and  processed 

use  of  district  or  regional 

centralizes: 

by  school  library 

services. 

D 

•  ordering  of  learning 

personnel. 

n  •  circulation  of  resources  to 

resources. 

D  Circulation  procedures 

meet  program  and  student 

D 

•  cataloguing. 

are  uncoordinated. 

needs. 

□ 

•  processing. 

D  Maintenance  and  repair 
of  materials  and  equipment 
is  handled  on  a  random 

D  Some  provision  has  been 
made  for  audiovisual 
production  at  the  school  level. 

n 

•  repair  and  maintenance  of 
library  resources  and 
equipment. 

Facilities,  equipment  and 

basis  by  the  school  or 
district  personnel. 

D  A  preventive  maintenance 

program  is  in  place  for 

technical  services  are 

library  and  audiovisual 

available  at  the  school  and 

equipment. 

school  district  for  production 
of  audiovisual  materials  such 

□ 

CIO . 

•  graphics. 

n 

•  photography. 

n 

•  TV.  film. 

D 

•  audio. 

a 

There  is  a  district 
handboot<  of  library 
procedures. 
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MANAGEMENT 


Facilities 


PHASE  1 

PHASE  2 

PHASE  3 

Library  space  is  less  than 

Space  and  facility  requirements 

In  addition  to  Phase  2  criteria, 

Alberta  School  Building  Regu- 

are consistent  with  Alberta  School 

space  and  facilities  are  purpose- 

lations  and    Guidelines   pro- 

Building Regulations  and  Guide- 

fully designed   to  accommodate 

vides. 

lines. 

unique  program  and  student  needs. 

Space  is  provided  for: 

D  Space  is  ample  to 

D  •  independent,  small  and 
large  group  study. 

accommodate  distinct 
functional  areas. 

D  •  group  instruction. 
D  •  reading. 
n  •  viewing  and  listening. 
n  •  materials  production. 

n  There  is  a  special  emphasis 
to  create  a  warm  and  inviting 
atmosphere. 

□  Space,  equipment  and 
facilities  are  designed  to 

D  •  teacher  planning. 

accommodate  new 

n  •  convenient  access  to 

technologies. 

collection  areas. 

C  Needs  of  physically  disabled 

D  •  circulation. 

have  been  accommodated. 

n  •  displays. 

n  •  storage  processing  repair. 
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MANAGEMENT 


Networking 


PHASE  1 

PHASE  2 

PHASE  3 

No  arrangements  are  made 
for  formal  or  informal  sharing 
of  information  or  resources. 

Formal  and  informal  agreements 
exist  for  sharing  resources  and 
information. 

Agreements  exist  for 
cooperation  between: 

D  •  schools  within  the  jurisdiction. 

D  •  school  and  public  library. 

n  •  school  and  university/college 
library. 

D  •  school  and  Regional 
Library  System. 

In  addition  to  Phase  2  criteria, 
formal  and  informal  agreements 
exist  for: 

□  access  to  automated  data 
bases. 

D  access  to  community/ 

government  agencies,  special 
libraries. 

n  participation  in  formal 
networking  systems. 
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Appendix  2 

School  Library  Resources  Analysis  Form 


School 


Date 


I.   General  Information: 

1.  Grades  in  School 

2.  Student  Enrolment 


3,   Number  of  Teachers 


11 


iii.   Years  of  experience  in  school  libraries 

Support  Staff: 

i.   Library  Technician  or  Audiovisual 
Technician  (Two-year  certificate 
from  a  recognized  institution) 


4.   District  Learning  Resource  Centre/Instructional  Materials  Centre 

Yes  No  

Hours  of  Operation  a.m.  to  p.m. 

II.   Human  Resources: 

1.   Personnel: 

i.   Teacher-Librarian  Time  

(e.g.,  .8  full  time  equivalent) 

Qualifications  (check  one): 

a.  Teaching  certificate  and  B.L.S.  or  M.L.S. 

b.  Teaching  certificate  and  graduate  diploma 
in  school  librarianship  

c.  Teaching  certificate  and  at  least  three 
school  library  related  courses  

d.  Teaching  certificate  and  two  or  less 
school  library  related  courses 


ii.   Library  Clcrk/Aidc 


a.  Time 

b.  Experience 

a.  Time 

b.  Experience 


Years 


AA 


iii.   Other  (please  specify)  a.  Time 

b.  Experience 


iv.   Volunteers  (Do  not  include  Work  Experience  or  Special  Projects) 

a.  Student(s):   no.  Time:  

b.  Adult(s):   no.  Time: 


III.   Physical  Resources: 
1.   Facilities: 

i.   Floor  area  of  library  .   Seating  for  students. 

ii.   Functional  areas  (check  those  available): 

a.  independent,  small,  and  large  group  study 

b.  group  instruction 

c.  reading 

d.  viewing  and  listening 

e.  materials  production 

f.  teacher  planning 

g.  convenient  access  to  collection  areas 
h.  circulation 

i.   displays 

j.   storage/processing/repair 


iii.   Location  of  the  library  is  convenient  to  classrooms.   Yes 

No 
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2.   Collection: 

i.   Catalogued  Books 

Catalogued  Books 


Number 


11 , 


Out-of-Date 


Paperbacks 

Fiction 

000 

100 

200 

300 

400 

500 

600 

700 

800 

900 

920/1 

TOTAL 

Percentage  of  Fiction 

Percentage  of  Non-Fiction  

TOTAL  

Number  of  Periodicals: 
Periodical  Indexes: 

Children's  Magazine  Guide 

Abridged  Reader's  Guide  to  Periodical  Literature 

Reader's  Guide  to  Periodical  Literature 

Canadian  Periodical  Index 


Yes    No 
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iii.   Number  of  Newspapers: 

a.  Local 

b.  Regional/National 

c.  International 

iv.   Catalogued  Non-Print: 
Catalogued  Non-Print 


Number 


Out-of-Date 


Audio  Records 

Charts 

Computer  Programs 

Filmstrips 

Flash  Cards 

Games 

Kits 

Lab.  Kits 

Maps 

Microforms 

Models 

Motion  Pictures 

Pictures 

Realia 

Slides 

Study  Prints 

Transparencies 

Vertical  File  Subject  Areas 

Video  Cassettes 

Other 

TOTAL 
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Number 
Equipment : 

a.  Cameras: 

-  35  mm  SLR  

-  Instamatic 

-  Polaroid 

-  Television 

-  Porta-pac  Television  System 

b.  Copystand  and  Lights 

c.  Listening  Station  (1  jackbox  and  8  headsets  each) 

d.  Microcomputer ( s )  (Library  Application) 

Microcomputer ( s )  (Instructional  Application)        

Television  Monitors  for  Computers 

Disc  Drive 

Printer 

Modem  (access  to  databases)  

e.  Microphones 

f.  Projectors: 

-  Filmstrip  (silent) 

-  Filmstrip  (sound) 

-  Filmstrip  Viewer  (silent) 

-  Filmstrip  Viewer  (sound) 

-  Opaque 

-  Overhead 

-  16  mm,  Autoload  

-  16  mm,  Manual  Load 

-  35  mm  Slide 

-  35  mm  Slide  Projector/Viewer  (sound) 

-  48  - 


Number 


g.   Record  Players: 

-  Mono 

-  Stereo 
h.   Screens: 

-  Wall 

-  Tripod  Mount 

i.   Projection  Carts: 

-  26" 

-  34" 

-  42" 
j.   Radios: 

-  AM 

-  AM/FM 

-  AM/FM/Cassette  Recorder-Player 
k.   Tape  Recorders: 

-  Reel-to-Reel 

-  Cassette 

-  Cassette  Recorder-Player/Slide  Sync 

1.   Television  Receivers  (Do  not  include 
when  used  with  a  computer): 

-  25"  or  larger  Colour/Receivers 

-  25"  or  larger  Colour/Monitors 

-  T.V.  Receivers  (less  than  25") 

-  T.V.  Monitors  (less  than  25") 
m.   Television  Projector 
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Number 


Audiovisual  Stands: 

-  54"  (approximately) 

-  30"  (approximately) 

Video  Cassette  Recorder/Player 

Videotape  Recorder/Players  (Reel- to-Reel ) 

Videodisc  Player 

Satellite  Receiving  Dish/Antenna 

Community  Cable  Connection 

Other:   (Please  specify) 


IV.   Financial  Resources: 

1.   Finances  (Budget): 

i.   Print,  non-print  and  computer  software 
ii.   Audiovisual  Equipment 
iii.   Supplies 


Dollar  Amount 


TOTAL 


V.   Organization  and  Maintenance: 

1.   Acquisition  and  maintenance  of  learning 
resources : 

(please  check) 

i.  The  card/computer  catalogue  is  a 
dictionary  catalogue,  i.e.,  author, 
title,  and  subject  interfiled. 

ii.   Non-print  materials  are  catalogued  and 
listed  in  the  card/computer  catalogue. 


Yes     No     N/A 


SO  - 


Yes 


No 


N/A 


iii.  A  vertical  file  containing  pamphlets 
and  clippings  is  kept  up-to-date  with 
a  record  of  subject  headings. 

iv.   AV  equipment  is  maintained  according 
to  a  suggested  Maintenance  Program. 

V.   AV  equipment  is  marked  with  the  school 
name  and  inventory  control  number. 

vi.   Records  are  maintained  on  AV  equipment 
sent  for  repair. 

vii.  Deselection  of  the  print  and  non-print 
collection  is  done  on  an  annual  basis. 

viii.  An  inventory  of  all  print  and  non- 
print  materials  is  done  on  an  annual 
basis  if  loss  exceeds  2.57o  of  the 
total  collection. 

ix.   Records  are  maintained  on  periodicals 
received . 

X.  A  consideration  file  for  ordering  is 
maintained  throughout  the  year. 

xi.   An  on-order  file  is  maintained  for 
print  and  non-print  materials. 

xii.  Records  are  kept  of  book  budget 
expenditures  . 

xiii.   Teaching  staff  are  notified  of  the 
acquisition  of  new  materials. 

xiv.  Displays  are  set  up  and  replaced  on  a 
regular  basis  in  order  to  maintain  an 
attractive  library. 

XV.   Signs  clearly  show  the  various  keys  and 
functional  areas  of  the  library. 

2.   Scheduling: 

i.  The  library  is  open  before  and  after 
school  hours,  and  during  noon  hour  for 
individual  browsing  and  study. 

ii.   Individuals  and  small  groups  may  be 
admitted  at  any  time. 
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Yes     No     N/A 


iii.   Classes   visit   the   library   on   a 
scheduled  basis. 

iv.   Classes  visit  the  library  on  a  flexibly 
scheduled  basis. 

3.   Circulation  (manual  or  computer): 

Circulation  procedures  provide  for: 

short  term  (overnight)  loan  of  certain 
materials. 

regular  term  loan  of  one  week. 

regular  term  loan  of  two  weeks. 

extended  loan  of  certain  materials. 

the  loan  of  periodical  back  issues. 

the  loan  of  AV  equipment  to  students  as 
well  as  to  teachers. 

the  loan  of  non-print  materials  to 
students  as  well  as  to  teachers. 

AV  equipment  delivery  to,  and  pick  up 
from,  the  classroom. 

the  loan  of  collections  of  library 
materials  to  classrooms  for  projects. 
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Appendix  3 

School  Library  Program  Status  Graph 


^^STRUCr/oy^^ 
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-  Phase  1 

-  Phase  2 
-Phase  3 
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Appendix  4 


AN  INTEGRATED  SCHOOL  LIBRARY  PROGRAM:  KEY  ROLES 


An  integrated  school  library  program  is  a  partnership  involving  the 
school  district,  the  principal,  the  teacher,  the  t eache r- 1 1 brar ian  and 
technical/clerical  support  staff. 


District-Level  Support 


Trustees,  superintendents  and  other  district  personnel  provide  the 
framework  that  fosters  the  growth  of  an  integrated  school  library  program. 
Their  commitment  to  instructional  excellence  for  students  can  spearhead  the 
development  of  policies,  procedures  and  services  that  encourage  resource- 
based  learning  at  the  school  level.  Leadership  in  this  area  can  be  shown 
through: 

approving  a  stated  aim  for  an  integrated  school  library  program; 

ensuring  that  there  is  a  clear,  written  role  description  for  teacher- 
librarians  which  stresses  professional  functions; 

providing  direction  so  that  district  and  regional  library  programs  are 
coordinated  within  their  jurisdiction; 

organizing  support  services,  such  as  centralized  cataloguing  and 
processing,  for  school  library  programs. 


Principal 


As  Alberta  Education's  1984  Review  of  Secondary  Programs  concluded,  the 
role  of  the  principal  is  "to  provide  educational  leadership  and  school 
management,  and  to  promote  optimal  conditions  for  teacher  effectiveness  and 
student  learning."  This  leadership  is  critical  for  the  development, 
implementation  and  evaluation  of  integrated  school  library  programs. 
Assuming  leadership  along  with  the  teacher- 1 ibrarian  (when  available),  the 
principal    can    establish    a    climate    for    cooperation    and    growth. 

To  support  and  enhance  the  integrated  program,  the  principal's  role 
should    include: 

encouraging    the    development     of    district    and    school    level    library 
pol ic  ies ; 

querying    prospective    staff    members    on    how    they    would    involve    the 
school    library    in    their    progr.im; 
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attending  orientation  and  inservice  programs  conducted  by  school 
library  personnel; 

questioning  teachers  who  are  being  evaluated  about  the  use  of  the 
school  library  and  the  teacher-librarian  in  instructional  programs; 

ensuring  that  time  is  set  aside  for  cooperative  planning  by  teachers 
and  teacher-librarians; 

providing  the  teacher- 1 ibrarian  with  clerical  assistance  so  that 
program  duties  can  be  completed; 

meeting  regularly  with  the  teacher-librarian  to  discuss  and  evaluate 
the  role  of  the  library  in  instruction. 


Teacher 

Teachers  are  important  to  the  success  of  an  integrated  school  library 
program.  They  know  the  abilities,  learning  styles  and  needs  of  students  and 
have  expertise  in  the  areas  of  curriculum  and  teaching  strategies.  As  a 
partner  working  toward  the  implementation  of  resource-based  learning,  the 
classroom  teacher's  role  includes: 

designing  student  learning  experiences  that  integrate  curriculum  and 
resources  meaningfully; 

participating  in  the  evaluation  and  selection  of  resources  to  meet 
instructional  goals; 

being  informed  about  and  using  library  program  services  available  at 
the  school  and  district  levels; 

arranging  for  planning  time  with  the  teacher-librarian  well  in  advance 
of  instructional  units; 

developing  an  individualized  action  plan  for  professional  development 
activities  related  to  new  resources  and  technologies. 


Teacher-Librarian 

Teacher-librarians  are,  typically,  experienced  teachers  who  have  post- 
graduate training  in  library  science  and/or  educational  media  technology. 
The  trained  teacher- 1 ibrarian  brings  to  the  educational  field  a  unique 
understanding  of  the  relationship  of  the  information  function  of 
librarianship  to  teaching  and  the  learning  requirements  of  students.  This  is 
manifest  in  a  full  partnership  with  classroom  teachers  in  planning, 
conducting  and  evaluating  instruction. 
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The  role  of  a  teacher- librarian  includes: 

diagnosing,  prescribing,  implementing  and  evaluating  instructional 
strategies,  in  cooperation  with  classroom  teachers; 

planning,  developing  and  coordinating  library  services  in  the  school; 

managing  the  school  library  efficiently  by  ensuring  that  goals  and 
policies  are  established,  that  budgets  are  prepared  and  that  personnel 
are  organized  to  meet  the  instructional  needs  of  the  school; 

developing  good  working  relationships  with  personnel  in  other  resource 
settings  (e.g.,  other  school,  district  office,  public  libraries, 
community  agencies); 

seeking  opportunities  for  professional  development  in  school 
librarianship. 


Library  Technician 


Library  technicians  are  graduates  of  the  two  year  library  program  offered 
by  some  community  colleges  and  technical  institutes.  Their  training  prepares 
them  to  perform  specialized  functions  unique  to  library  or  informational 
environments . 

Technicians  support  and  assist  teacher- librarians  in  the  many  services 
offered  by  school  libraries.   This  assistance  includes: 

coordinating  the  work  of  clerical   staff,   student   and  parent 
volunteers ; 

operating,  maintaining  and  evaluating  equipment; 

providing  audiovisual  production  expertise  for  instructional  projects; 

using  catalogues,  indexes,  and  other  references  to  locate  materials, 
equipment,  individuals,  organizations  and  bibliographic  information; 

providing  technical  expertise  in  the  area  of  automated  library 
procedures . 


Library  Clerk 


Library  clerk  positions  are  those  requiring  limited  pos t -  secondary 
education,  with  an  emphasis  on  clerical  training.  High  school  graduation  is 
desirable  and  standard  secretarial  skills,  such  as  typing  or  word  processing 
and  filing,  are  required. 
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Typical  tasks  carried  out  by  personnel  at  this  level  include; 
filing  books  and  magazines; 
charging  out  materials  to  borrowers; 
maintaining  learning  resources  and  equipment. 


Teacher- librarian, 

library  technician  and  library  clerk  descriptions  adapted  from  "So  You  Want 
to  Hire  a  Librarian",  a  brochure  published  by  the  Library  Association  of 
Alberta. 
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Appendix  5 


Policy,  Guidelines, 

Procedures  and  Standards 

for  School  Libraries 

in  Alberta 


October,   1984 


Background 


The  responses  received  with  respect  to  A  Position  Paper  on  Sdhool 
Libraries  in  Alberta,   which  was  distributed  in  April  1983,  to  all 
major  educational  stakeholder  groups  in  the  province,  indicate  that 
there  is  wide  concern  regarding  the  present  state  of  school  libraries 
and  a  strong  perception  that  the  quality  of  school  library  programs  is 
deteriorating. 

These  findings  are  disturbing.   The  Basic  Goals  of  Education  for 
Alberta   identify  a  number  of  important  learner  outcomes  that  serve  as 
the  primary  focus  for  determining  learning  programs  and  activities. 
Research  shows  that  the  school  library  program  can  make  an  important 
contribution  toward  the  attainment  of  a  number  of  these  goal  statements, 

Research  also  shows  that  a  school  library,  no  matter  how  good  the 
collection,  or  how  well  staffed,  is  of  limited  value  if  it  is  simply 
additive,  acting  as  a  supplement  to,  or  an  enrichment  of,  the 
instructional  program.    To  be  educationally  and  cost  effective,  the 
school  library  program  must  bo  directly  integrated  into  the  school's 
instructional  program  so  that  it  becomes  a  planned  and  purposeful 
learning  laboratory. 

In  view  of  the  responses  to  A  Position  Paper  on  School   Libraries 
in  Alberta,    and  in  order  to  encourage  Improvement  in  the  quality  of 
library  services  available  to  students,  AJbcrta  Kducation  believes 
there  is  a  need  for  a  provincial  statement  of  policy,  guidelines, 
procedures  and  standards  to  guide  the  development  .ind  implement  .it  ion 
of  effective  school  libr.iry  programs  in  Alberta. 
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Policy,  Guidelines  and  Procedures 
for  School  Libraries 


Policy 


Students  in  Alberta  schools  should  have  access 
to  an  effective  school  library  program  inte- 
grated with  instructional  programs  to  provide 
improved  opportunities  for  student  achievement 
of  the  Goals  of  Basic  Education  for  Alberta. 


Guidelines 


School  library  programs  should  be  integrated  with  the  goals  and 
objectives  of  the  school's  instructional  program  as  set  forth  in  the 
statement.  The   Goals  of  Basic  Education  for  Alberta. 

School  library  programs  should  be  developed  and  implemented  to  meet 
and  preferably  to  exceed  the  recommended  minimum  standards  for  school 
libraries  as  set  forth  by  Alberta  Education. 

The  development,  implementation  and  assessment  of  school  library  programs 
is  the  responsibility  of  local  school  jurisdictions. 

Alberta  Education  will  continue  to  fund  school  library  programs  through 
regular  School  Foundation  Program  Funds. 

Alberta  Education  will  assist  school  jurisdictions  to  maintain  quality 
in  the  development,  implementation  and  assessment  of  school  library 
programs . 

Alberta  Education  will  encourage  research  and  the  application  of  new 
technologies,  systems  and/or  procedures  for  improving  the  efficiency 
and  effectiveness  of  school  library  programs. 
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Procedures 

1.  To  facilitate  the  development  and  implementation  of  integrated 
school  library  programs,  Alberta  Education  will: 

(a)  Develop,  produce  and  distribute  to  schools  and  school  systems 
recommended  models  for  an  integrated  school  library  program. 

(b)  Include  in  each  subject  area  curriculum  guide  for  new  or 
revised  programs,  where  relevant,  suggestions  and  activities 
for  integrating  the  library  program  with  the  goals  and 
objectives  of  the  curriculum. 

(c)  Distribute  lists  of  learning  resources  that  are  correlated 
with  the  programs  of  studies  and  which  are  suitable  for  school 
library  acquisition. 

(d)  Make  available  to  schools  and  school  systems  descriptions  of 
existing  school  library  programs  which  illustrate  effective 
library  program  development  and  implementation. 

2.  Alberta  Education  (Media  &  Technology  Branch)  will  review  approved 
standards  on  a  regular  basis  and  update  as  necessary  to  meet  changing 
conditions  and  needs. 

3.  Alberta  Education  (Regional  Offices)  will  conduct  assessments  of  the 
library  policies,  guidelines,  procedures  and  programs  developed  by 
school  jurisdictions. 

4.  Alberta  Education  (Regional  Offices)  will  endeavor  to  provide 
consultative  assistance  to  local  jurisdictions  to  structure  their  own 
program  development,  implementation  and  assessment  plans. 

5.  Alberta  Education  (Media  &  Technology  Branch)  will  identify  or  produce 
professional  resources  and  inservice  materials  for  use  by  local 
jurisdictions . 

6.  School  boards  will  develop  local  school  library  policies,  guidelines 
and  procedures  in  keeping  with  those  set  forth  by  Alberta  Education. 

7.  School  boards  should  require  their  schools  to  develop  statements  of 
goals  and  objectives  of  school  library  programs  specifying  how  the 
schools  intend  to  implement  board  policies,  guidelines  and  procedures. 

8.  In  accordance  with  the  policies  of  the  board,  the  principal,  teacher- 
librarian,  where  available,  and  school  staff,  should  plan  the 
integration  of  the  library  program  with  the  instructional  program  of 
the  school. 

9.  Alberta  Education,  through  the  Media  &  Technology  Branch,  in  consultation 
with  appropriate  referent  groups,  will  identify  major  needs  and  make 
recommendations  for  research  related  to  school  library  programs. 
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The  standards  recommended  below  represent  a  compromise  between  "what 
should  be"  as  expressed  in  the  literature  and  "what  is  realistically  attain- 
able" in  terms  of  the  present  economic  climate.    They  should  be  interpreted 
as  minimum  rather  than  desirable  expectations. 

Many  schools  have  already  achieved  or  surpassed  these  basic  standards, 
but  those  which  have  not  should  develop  a  plan  and  a  reasonable  timetable  for 
their  implementation. 

It  is  recognized  that  schools  with  very  small  enrolments  will  find  it 
difficult,  in  the  short  term,  to  attain  all  the  standards  identified.  These 
schools  may  need  to  proceed  more  slowly  and  make  gradual  improvements  over 
an  extended  time  frame. 

A.  Standards  for  School  Library  Program  Development 

1.  The  statement  of  policy  approved  by  the  school  board  (see  Procedure  //6. 
page  60)  should  include  direction  to  schools  relative  to: 

(a)  The  role  of  the  school  library. 

(b)  The  responsibilities  of  the  principal,  teachers  and  library  staff 
in  library  program  development,  implementation  and  assessment. 

(c)  Guidelines  for  library  collection  development,  staff  allocation, 
and  library  services  and  facilities. 

2.  The  school  staff,  under  the  leadership  of  the  principal  and  teacher- 
librarian,  where  available,  should: 

(a)  Identify  on  a  regular  basis  the  goals  and  objectives  of  the  library 
program.    These  goals  and  objectives  should  be  stated  in  terms 

of  expectations  for  student  achievement. 

(b)  Identify  the  resources  available  to  meet  stated  goals  and 
objectives  and  any  additional  resources  that  will  have  to  be 
acquired  to  meet  program  and  student  needs. 

(c)  Plan  teaching/learning  strategies  for  the  utilization  of  identified 
learning  resources. 

(d)  Plan  curriculum  correlated  activities  and  assignments  that  will 
•  give  students  ample  opportunities  to  develop  and  master  those 

library  skills  appropriate  to  their  ability  and  maturity  levels. 
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(e)  Provide  instruction  in  library  skills,  preferably  as  these 
skills  are  required  to  meet  student  needs  or  curriculum  goals 
and  objectives. 

(f)  Provide  meaningful  opportunities  for  students  to  develop  the 
ability  to  gain  information  from  a  variety  of  information 
sources  and  to  communicate  to  others  through  a  variety  of 
media  types. 

(g)  Provide  instruction  in  communications  skills  and  AV  production 
techniques . 

(h)   Provide  meaningful  opportunities  for  students  to  develop 
critical  thinking  skills. 

(i)   Develop  student  interest  in  reading,  viewing  and  listening. 

( j )   Develop  a  budget  for  needed  materials,  supplies,  equipment  and 
services,  based  on  identified  library  goals  and  objectives. 

3.  The  school  principal  should  facilitate  on-going  interaction  and 
cooperation  between  classroom  teachers  and  the  teacher-librarian 
so  that  the  library  program  becomes  an  extension  of  the  classroom 
and  so  that  teachers  and  the  teacher-librarian  become  partners  in 
the  overall  instructional  process. 

B.  Library  Staff 

1,  Professional  direction  is  critical  to  the  development  and  implementa- 
tion of  an  effective  library  program.   Professional  direction  may  be 
provided  through  a  variety  of  alternatives: 

(a)  By  a  full-time  teacher-librarian  on  the  school  staff. 

(b)  By  a  teacher-librarian  with  a  part-time  library  and  part-time 
teaching  assignment. 

(c)  By  a  teacher-librarian  serving  more  than  one  school  in  the 
district. 

(d)  By  supervision  by  a  school  district  (central  office)  teacher- 
librarian. 

(e)  By  cooperative  agreement  with  a  Regional  Library  System. 

(f)  Where  no  teacher-librarian  is  available,  by  the  principal  and 
teaching  staff  of  the  school. 

Note :   (i)   The  minimum  qualifications  of  a  teacher-librarian 

should  include  teacher  certification  and  successful 
teaching  experience  along  with  university  credits 
in  at  least  eight  half  courses  in  librarianship  and 
instructional  technology. 

(ii)   Active  participation  on  the  part  of  the  principal 
and  teachers  in  the  implementation  of  the  library 
program  must  incronso  as  teachcr-1  llirar  i.m  t  Imt'  is 
decreased  . 


-  62 


2.  Qualified  technical/clerical  support  should  also  be  provided, 

3.  Professional  and  technical/clerical  support  should  meet  or  exceed 
the  following  standards:  Technical/Clerical 

School  Size     Teacher-Librarian  Support 


150  Students 

— 

h  -   1 

300  Students 

h 

h  -   1 

500  Students 

1 

1 

750  Students 

1 

^h   -    2 

1000  Students 

1 

2 

over  1000  Students 

ih 

- 

2 

Ih  -   3 

C.  The  School  Library  Collection 

1.  The  basic  collection  should  support  the  major  content  areas  of  the 
instructional  program  and  represent  a  balanced  range  of  student 
interests  and  needs,  including  the  appreciation  of  literature. 

2.  The  size  of  the  basic  collection  should  be  dependent  upon  the  total 
student  enrolment  served,  the  number  of  grades  taught  in  the  scho  il 
the  number  and  types  of  instructional  programs,  and  accessibility 
of  relevant  materials  through  regional  cooperation,  networking  ana 
interlibrary  loan  arrangements. 

3.  The  basic  library  collection  for  a  school  of  250  students  should 
include: 


print  and  nonprint  materials 

magazines 

newspapers 

pamphlets,  pictures 

film/video,  etc. 


4,000  titles 

20 

2 

to  meet  program  needs 

from  Regional  Film  Centre, 

District  IMC,  ACCESS,  etc. 


Note :   1.   The  above  represents  an  average  basic  collection  for 
250  students  regardless  of  the  type  of  school 
(elementary,  junior  or  senior  high).   The  high  number 
of  course  offerings  in  junior  and  senior  high  is  offset 
by  more  grade  levels  served  in  elementary  school  and  the 
need  for  more  books  at  the  primary  school  level, 

2.  For  schools  with  larger  enrolments,  the  collection 
should  be  increased  to  meet  the  needs  of  the  students 
and  the  instructional  program. 

3.  The  ratio  of  fiction  to  nonfiction  and  reference  should 
range  from  15%  -  30%  fiction  and  70%  -  85%  nonfiction 
and  reference  depending  upon  accessibility  and  the 
nature  of  interlibrary  loans  available  from  other  school, 
regional,  public,  college  and  university  libraries. 
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4.  The  reference  collection  should  include  at  least  one  current 
set  of  encyclopedia. 

5.  Schools  offering  programs  in  both  English  and  languages  other 
than  English,  should  increase  the  basic  collection  to  include 
a  comparable  standard  of  materials  (print  and  nonprint)  to 
support  instruction  in  the  language(s)  offered. 

6.  Selection  criteria  for  the  library  collection  should  be 
consistent  with: 

(a)  Guidelines  for  Tolerance  and  Understanding. 

(b)  Controversial  Issues  Policy  statement. 

(c)  Canadian  content  priorities. 

(d)  Identified  library  program  goals  and  objectives. 

(e)  Needs  identified  by  students  and  teachers. 

(f)  Information  from  recognized  selection  tools. 

7.  An  annual  school  library  budget  should  be  allocated  for  the 
purchase  of  new  materials,  supplies  and  equipment  (if  equipment 
is  not  provided  for  in  the  capital  budget  or  some  other  budget 
category) .    The  budget  should  be  determined  on  the  basis  of 
the  funds  required  to  realize  library  program  goals  and 
objectives.    It  should  be  recognized  that  smaller  schools  and 
schools  offering  programs  in  English  as  well  as  languages  other 
than  English  will  require  a  higher  than  average  allocation. 

D.  Library  Facilities  and  Equipment 

1.  Basic  space  requirements  should  be  consistent  with  School  Buildings 
Regulations  and  Guidelines  as  set  forth  by  Alberta  Education. 

2.  Space  should  be  provided  to  accommodate  the  following  functions: 

(a)  independent,  small,  and  large  group  study. 

(b)  group  instruction. 

(c)  reading. 

(d)  viewing  and  listening. 

(e)  materials  production. 

(f)  teacher  planning. 

(g)  convenient  access  to  collection  areas, 
(h)  circulation. 

(i)   displays. 
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( j )   storage/processing/repair. 

Note:   Functional  areas  should  be  located  to  limit  conflict 

between  competing  functions  and  to  facilitate  effective 
library  practice. 

Equipment  needs  for  both  production  and  exhibition  of  materials 
will  vary  with  the  type  of  program  offered  in  the  school.   However, 
there  should  be  sufficient  numbers  and  types  of  equipment  to 
support  classroom,  individuaJ  and  small  group  utilization  of  non- 
print  materials  and  to  accommodate  student  and  teacher  AV  production 
needs . 
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